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May 4, 1982 was Career Guidance Day at the
Statehouse. Fifty students from the Leroy H.
Smith School of Winterport spent that day
enjoying exposure to career education and to
the Statehouse.
Arranged by Stephen Thompson of the
MOICC staff, the event had many facets. The
first graders, with their teacher Sibyl Mahoney,
were hosted by Catherine Van Dyke,
Coordinator of the Career Education
Consortium, and the fourth graders and their
teacher Jane Havey, were escorted by John
Moran of the Planning and Research Unit of the
Department of Educational and Cultural
Services.
The students began their day with a greeting
by DECS Commissioner Harold Raynolds. Their
tours of the Statehouse were interspersed with
lunch at the Statehouse cafeteria and an official
visit in the Governor's Office. Each class
received a plaque. Paul Rivard, Curator of the
State Museum, gave a special presentation to the
fourth graders on careers within the museum,
and the first graders saw a film entitled "What Is
A Fish?"
Kathy Quinlan of Mt. View Junio.r High
School, this year's winner of the Career
Education essay contest, also was present on
Career Guidance Day. She was recognized at
the ceremonies held in the Governor's office
and was presented a plaque by Governor Joseph
Brennan.
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COMMISSIONER ON COMMUNITY EDUCATION . ..
idea of a school building filled around the clock
and the calendar with· programs and activities for
all ages and interests in the community is not an
impossible dream. Every community has that
opportunity.
State Board of Education policy and State
Department of Education resources are now
sharply focused to stimulate and support greater
community involvement in the schools.
~ Commissioner Harold Raynolds

A POSITION STATEMENT
RELATING TO INVOLVEMENT OF
THE MAINE CITIZENS IN THEIR
PUBLIC SCHOOLS
Everyone has always believed that the public
schools are the cornerstone of the community
life, like the town hall and the town meeting.
Locally elected school committees run the
schools, determine the curriculum, elect the
teachers and administrators and try to provide
the kind of education the community wants
within the limits set by the dollars the
community provides for education.
Sometimes, and in some places during the
past several decades, this important principle of
local public education was ignored. A primary
effort is now in progress to be sure that
community involvement in local schools is
encouraged, established and maintained.
The schools belong to the community. The
facilities, often the most energy efficient
buildings in town , should be widely utilized.
Community programs which make use of the
facilities more intensively need to be developed
and supported.
The parent and the teacher are in a
fundamental partnership to educate the child.
Every possible effort must be made to secure
parent involvement in education programs.
Parent involvement is the most important part
of community involvement.
In an age when good jobs require vocational
skills and good general education, the school
becomes essential in the upgrading of skills and
educational background. In addition, schools
run major transportation and feeding programs.
These can be utilized by the community.
After the people themselves, schools are the
best natural resource in the community. The

WE BELIEVE
That the quality of education is the foundation and
substance of the quality of life of Maine citizens; and
WE BELIEVE
That achieving quality in education depends upon
the active involvement of Maine's citizens in school
programs and services; and
WE BELIEVE
That Maine communities are rich in human and
natural resources. The use of these resources will
enhance the quality of education for Maine's
learners of all ages; and
WE BELIEVE
That the education of a
tional, social, emotional,
development. This requires
communities, and citizens;

person includes educaphysical and cultural
a partnership of schools,
and

WE BELIEVE
That the school buildings and facilities can serve as
centers for community activity and are vitally
important in supporting this partnership.
THEREFORE:
The State Board of Education encourages and
supports the active involvement of citizens in public
education in Maine and requests local school units
to:
1. review their relationship to the community
2. determine ways to strengthen the school
community partnership
The State Board of Education directs the
Department of Educational and Cultural Services to
provide assistance and support to local educational
agencies.
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MAINE SCHOOL VOLUNTEER ALLIANCE
by Victoria Robinson
Volunteer District Coordinator, Kingfield, Maine

"I'm sorry tomorrow is Saturday! I feel fired up
and hope to transfer this excitement to others in
my building."
"The whole conference was inspirational and
informative."
Although the evaluations for the third annual
Maine School Volunteer Alliance statewide
conference on school volunteer programs were
most enthusiastic, the most exciting aspect of
the conference was the participation. 226
administrators, teachers, coordinators and
volunteers attended the day-long conference,
more than double the number of participants of
the previous year.
Clearly the understanding of the potential
value which volunteers can provide in the
enrichment of education is growing rapidly. An
increasing number of schools wish to tap the
human resources within their own communities
in order to provide the students in Maine with
more diversified educational opportunities, to
meet individual student needs and to relieve
teachers of non-teaching tasks, thereby freeing
the teachers for the jobs for which they were
trained.
The Maine School Volunteer Alliance (MSVA)
was founded by a small group of individuals in
May 1980 to enhance the education of Maine's
children by offering support, training in management of volunteer programs and inspiration to
school districts around the state which wish to
involve volunteers in the schools. Since then the
membership has grown to include 30 school
districts and organizations and 21 individuals. A
recent survey tells us that 111 schools, districts
or unions have volunteers working in their
schools. MSVA programs have been developed
as the result of requests from interested
individuals. MSVA seeks to meet the needs of
volunteer coordinators, administrators and
volunteers by offering an annual conference,
semi-annual "How to Start a School Volunteer
Program" workshops, regional sharing sessions
and newsletters. Their goal is to strenghten the
quality of volunteer programs around the state.
Volunteer coordinators work in an extremely

sensitive position between the school and
community. If a problem were mishandled, it
could rankle in school and community minds for
years.
Frequently volunteer coordinators supervise
more people than anyone else in the school
system except the superintendent. Just in terms
of sheer numbers, coordinators need management skills to perform their jobs.
Although each program is unique because it
meets the needs of each school with the
resources at hand, there is a great deal that those
active in school volunteer programs can learn
from one another. Being a volunteer coordinator
is often a very lonely position. Through interaction with others in similar positions and
sharing of ideas, problems and materials, those
working in school volunteer programs can
improve their own programs and expertise.
MSVA seeks to identify people and programs
with particular strengths and make these
successes known to others. It is hoped that this
networking function will grow as more data is
gathered about local programs.
MSVA conducted a needs assessment in June
of 1981. Responses were heartening. Those
answering felt MSVA should continue in the
directions set and were enthusiastic about the
accomplishments to date.
Scarcely had the evaluations from the last
conference been tabulated when plans for the
Fourth Annual Conference were launched. A
mid-November 1982 conference is being
planned for Augusta. Participants and workshop
leaders wi 11 be invited from al I over New
England. Suggestions for improvement have
been incorporated into the plans for November.
MSVA is supported totally by its membership
dues and income from the conference. Dues are
$10 for a school district or organization and
$1.50 for an individual. MSVA hopes to increase
the number of members as more schools
become actively involved in developing and
sustaining volunteer programs. For more
information, please contact Vici Robinson,
MSVA Chairman, S.A.D. 58, Kingfield, ME 04947.
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STUDENT ESSAYS COMMENT ON
CARNEGIE COMMISSION
community.
That recommendation of the Carnegie Report
was selected as the topic for the National Career
Guidance Week essay contest in the Junior High
Division. The first-prize essay, written by Kathy
Quinlan, an eighth grade student from Mt. View
Junior High School in Thorndike, is featured
below. Following are two other essays, by Linda
Dingfelder of Windham Junior High School and
Mandy Soychak of Shaw Junior High School in
Gorham, that were selected for excellence.

A recent national study, The Carnegie
Commission Report entitled "Giving Youth A
Better Chance: Options for Education, Work
and Services" (highlighted in the Winter
1980-81 issue of The Work Education
Quarterly), called for refocusing educational
concepts and practices that better prepare our
young people for the world of work.
Among its recommendations were that basic
instruction should be reduced to three days per
week, and that the youth be permitted to
perform two days of service per week to their

CARNEGIE COMMISSION RECOMMENDATION
Kathy Quinlan
Mt. View Junior High

The Carnegie Commission Recommendation
should be put into effect in all junior and senior
high schools across the State of Maine. It would
show students how to utilize the knowledge
they acquire in the classroom. This type of
program would also teach today's youth what is
going on in the world and would show them
how to make the world better in their own
generation. Teenagers could also improve
themselves and their communities through these
volunteer services.
The Carnegie program could show young
people how to put their knowledge to use
effectively. Many students figure they will never
use any of the information they are taught in
school, and therefore, forget half of it as soon as
the test over it is completed. By taking these
youngsters out into their communities, they can
see this knowledge being used by adults in
worthwhile activities. After realizing this, their
basic studies will become more meaningful and
students wi 11 make more of an effort to learn
them.
The Carnegie Commission plan would make
the younger generation aware of what is
happening to the world today. The young
people could be exposed to the mistakes made
by today's adults in political and occupational
areas and wou Id not be as apt to make the same
ones when they become adults.
Through this project, youths could also
experience the good things being done by their
elders and use them as examples for their own
generation. By recognizing these aspects of real

life around them, the youngsters would be
better prepared for the time when they must be
the leaders of the world.
.~ost healthy teenagers have a strength and
willingness that, as it is now, may be wasted
most of the time. Such a program as proposed
by the Carnegie Commission would serve as a
very worthwhile outlet for this energy.
Teenagers cou Id satisfy themselves as well as the
other citizens of their communities by running
erran.ds for elde~ly or sick people, helping in
hospitals or nursing homes, maintaining public
prop~rty., or serving as volunteers in
organizations for younger children, such as Girl
or Boy Scouts, church groups and sports teams.
These teenagers cou Id be a true asset to their
towns.
For . al.I these reasons, the Carnegie
Comm1ss1on Recommendation should be
employed in our school systems. It would be
advant~g~ous to many people, especially the
students involved.
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THE CARNEGIE PROPOSAL
Linda Dingfelder
Windham Junior High School

It is a generally accepted idea that most students dislike
being in school all week. For them, at last, there's a
chance that in the near future this problem will be solved.
The Carnegie Commission hopes to change the school
week.

service to their communities. might help many face the
realities of living and working in the "real" world. For
others, the opportunity to get training in the profession of
their choice would be ideal.
The community itself would benefit by having all these
bright, eager students offering their time and services.
The standard of education today is quite low. Students
graduate from high school not knowing how to read or
how to function in society. A lot of this is because of their .
disinterest in the day-to-day routine of school life.
The Carnegie Commission proposes a liberal new
approach to education. Students would be revitalized in
their feelings toward education, would have better
feelings about themselves, and would be of far greater
benefit to their communities. The Carnegie Commission is
definitely an idea that educators should consider
seriously.

The Carnegie Commission recommends that basic
instruction should be reduced to three days per week and
that youth be permitted to perform two days of service to
their communities.
The idea of shortening the school week is itself a good
one. Sometimes just by changing routine, what has
seemed dull becomes interesting. The mere fact that the
school week is different may renew most students interest
and ambition to learn and study.
While some might argue that the two days not in school
would be wasted, there is a lot to be said for the idea.
In devoting time to their communities, the students
would benefit in their feelings of self-esteem. Being of

CAREER GUIDANCE ESSAY
GRADES7-9
Mandy Soychak
Shaw Junior High Schol Gorham, Maine

"I'm sorry, we cannot accept your application; your
Scholastic Aptitude Test scores are too low." This is what I
heard in my mind when I first read the recommendation
that the Carnegie Commission had proposed-that we
have a three day school week and two days of community
service on the junior-senior high level. I tried to see the
logic of their proposal, but to me there was none. I agree
that we need to improve our education, but I do not think
everyone is bored in school and does poorly, which is the
only weighty argument in favor of this proposal.
Therefore, I think the recommendation by the Carnegie
Commission is faulty, because it would harm the majority
of students who do not need it.
A good education is the cornerstone of a successful life,
and if a person can not develop in academic areas, he is
more likely to be a problem to society. He is less likely to
find a decent job and more likely to end up dependent on
our community. Even if he or she does not end up on
welfare, a person who only receives a mediocre
education will find ·it hard to succeed in our highly
technological society. Also, how can he vote wisely for
public officials if he cannot read well and think clearly?
Our government will suffer.
Previous generations have had a chance for a good
education and we deserve the same chance. Cutting back
on our education, which is what this proposal intends,

would in the long run produce lower levels of
achievement and higher levels of unemployment in
Maine.
I agree with Marva Collins, a well-known black
educator, that the way out of poverty and ignorance is
through strenuous academic exercise. An athlete who
aspires to the Olympics does not make it by anything
other than rigorous practice sessions. If we are to become
educated, we must spend our hours on academic
pursuits, just as the athlete spends his hours on physical
exercise. Ms. Collins attracted the attention of lay Smith,
a reporter for the Sun Times, when her students, many of
whom were considered slow, showed unusually high
scores on standardized tests. Why did they do so well?
Because they had been working their brains.
If the community is badly in need of help, I think that
volunteer programs could be set up for after school. There
is no need to cut into our school time to do this.
To improve our education we ought to set up a program
for those people who are bored and have lost interest in
school but who have an interest outside of school. They
could work on vocational skills in jobs which meet their
interests, in addition to taking academic courses. There
are many routes that can be taken to improve educational
standards in the state of Maine; decreasing our time in
school is a step in the wrong direction.
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HANDICAPPED ARE VIP'S AT BONNIE EAGLE
National statistics tel I us that 10 to 12 per cent
of any student population will be handicapped.
Many of those handicapped are not identified
as such in current school situations. They may
be visually impaired, hearing impaired, have a
speech impediment. Some may have lost a hand
or a leg, some might be dwarfed. The largest
number of them have learning disabilities-reading backwards, for instance. Some carry
emotional disabilities.
Mostly, their handicapped conditions are not
visible, and for years, have not been identified.
Further, only two-fifths of the mentally and
physically handicapped are employed during a
typical year, compared to three-fourths of all
non-handicapped persons. And the average
wages of a handicapped person are 22% lower
than a non-handicapped person. Recent special
education laws have set up better programs for
identifying those conditions in the primary
grades, but those currently in a high school
setting are left holding the bag .... unidentified as
handicapped, and therefore, unserved in their
high school programs.

". . . It helps you to make decisions that you
couldn't make before . .. "

That was the scoop three years ago. Now a
unique program, finishing its third year as an
exemplary pilot, has put all those inequities to
rest in a program called V.I.P. - Vocational
Investigation and Placement, for the Handicapped.
The idea was born out of the office of John
Moran, the Planning, Research, Evaluation Unit
of the Department of Educational and Cultural
Services. A RFP (Request for Proposal) was sent
out with specific requirements for developing a.
program addressing the needs of handicapped
students at the high school level, particularly in
the vocationc;1l education field. The S.A.D. #6
proposal was se_lected as the winning proposal
and was jointly funded by the Bureau of
Vocational Services and the Division of Special
Educati.on.
Enter Keith Bagley of Bonny Eagle High School
with a pocketful of idea:, on the subject and the

energy to carry them th rough. The Bonny Eagle
proposal was one of six submitted, and was
chosen for the three-year pilot project. Bagley
became the Director of the Project, working
with Arthur Barton, Project Supervisor and
Assistant Principal at Bonny Eagle.

" ... It helped me to be more open with people ..
It also gave me a chance to be responsible . .. "
At an interview with Keith at the close of those
three years, one couldn't help but be impressed
with the work that has been done, and the
students that have been helped in that time
period. To say nothing of the fact that programs
have been put into place that wi 11 serve that
student population on an ongoing basis.
The statistics at Bonny Eagle are impressive.
Before the V.I.P. program, 32-35 students were
identified as handicapped-out of 1100
students. Now there are 80 students who have
been identified as handicapped, or who are
awaiting a PET (Pupil Evaluation Team)
assessment. More than that, 25 % of those
students now going to regional vocational
centers are identified as handicapped.
So how did this all happen?
Keith explains that the original overall
objective was to develop a pre-vocational
screening program at the high school. At that
point, there was none. Then work was to
concentrate on bettering those students'
. qualifications and skills for vocational training in
the latter two years of the program.
Along with working actively through the
vocational centers, Bagley developed and

" ... If it was not for CBL, I probably would not
know what to do."

identified a process at the vocational centers, for
everyb?dy-a screening process that
dete~r:n,nE:d any existing handicapping
cond1t1ons in those students entering the center.
"There was a large number of handicapped kids

-+
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in vocational centers," Bagley explained, " but
for one reason or another, we were not aware of
them. They just didn't surface."
A sideline goal was also to develop a means of
record exchange with the vocational center-to
share the information gained on a handicapped
student with them-for better information for
the vocational education instructors and more
focused training for the student.
One of the most unique parts of the program

home economics, immediately, and any
remediation that is indicated by the tests is
begun right away. The evaluator makes a
recommendation about the student's interest
and a realistic assessment of several possible
occupations for the students, with potential for
success within that job.
Bagley says they tend to test more males than
females in this program. "There is still a
hesitancy on the part of the girls, but we're
testing some," he explained. Last year, Bagley
further developed the program into working
with the industrial arts and home economics
instructors to develop a process by which they
could use the same screening techniques within
their classroom situations. It was realized at this
point, he said, that these vocational-oriented
courses were more important for the
handicapped students than was originally
thought. The teachers of these courses had not
been involved in the PET assessments and were
not recording information that would be helpful
in assessing the ski II-level and potential of the
handicapped students.
In the early stages, the staff was also doing
little to assist students to gain enrollment in a

• • • I will be able to find a job better, and know
what to say at an interview . .. "
11

,
l

at Bonny Eagle has been the development of
Work Samples Evaluation Center. It is a day-long
assessment process which is done ideally when
the student is a freshman or a sophomore. First
of all, the student is given a career interest
assessment, visually if he or she is a non-reader.
Secondly there is a battery of time normed
procedures that test a student's manipulative
ability, ability to follow directions, to
discriminate size, ability to sort, and ability to
withstand frustrations. Through an assembly line
simulation, skill levels are tested. A
measurement test is also part of the day's
activities.
Ideally, and based on the results of those initial
tests, a student can choose from 20 to 25 others
that are more complex. The fields covered in
these tests include carpentry, health services,
secretarial, plumbing, pipetitting-to name a
few. Each station has been developed to assess
the student's ability for a wide range of
occupations. If, for instance, a student did well
in the carpentry skills test, then a number of
other jobs open up to him/her. At the conclusion
of the work samples evaluation the evaluator

11
•
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worthwhile . . . and a lot of fun . .. "

vocation center. "We didn't realize we should
be doing that," Bagley honestly stated. There
was some initial resistance to it, strong
objections on the parts of some. But those
objections, according to Bagley, stemmed from
not being involved in knowing what was going
on in the Work Samples Evaluation Center. A
total staff effort was addressed; a lot of talking,
analyzing and many teachers began to be willing
and interested in using the same format to assess
students in their classes. The interesting point
was that some students were tested in both
environments, tests were compared, and both
had arrived at the same conclusion and the same
data-all pointing to the most important reason
for doing it-what kind of specific help does this
student need to achieve success in a given
vocation?
Some of the process unfortunately goes for
naught. The vocational centers operate on a
quota system from the sending schools in their
area, and some kids, handicapped or not, just
can't get in. There are eight sending schools that
comprise the vocational center near SAD #6.

". . .a very valuable course for anyone and
everyone . .. "

makes a specific determination of the student's
abilities based on performance.
When this process has been completed, there
is usually early indication of the program the
student should follow in his high school years. In
many instances, they begin in industrial arts or

......
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Parent training programs have been
incorporated in adult education offerings, as
well as a parent support group, in conjunction
with an existing local parent avocate group.
Now that there have been three years of
"exemplary" program development, what
happens? Well, as the Project Director, Keith is
out of a job, but he is proud to say that the
programs will continue. The CBL component
will be assumed by the social studies department, and five teachers of other subjects will
participate in it. Two district special ed coordinators at the high school will be responsible for
some coordination with CBL and special
students.
The Work Samples Evaluation Center will
remain, as will the evaluator on staff. The
screening process will feed in and out of the PET
network and the IEP (Individual Evaluation
Placement) done on each student.
The project summary statement says it all:
"It is difficult to measure the exact effect and
impact that the V.I.P. Project has, and will have,
in the future on the education of handicapped
students. It can be pointed out that many
schools have adopted procedures developed by
the Project, and several hundred persons have
received training in one or more aspects of the
Program. Simple awareness has an effect on
many others.
Although many tangible educational processes have been developed through the
Project, perhaps the greatest overall effect of the
Project has been the spreading of the awareness
that handicapped students do possess important
skills and abilities to succeed in educational
programs, and move onto productive careers.
The feeling that handicapped students can
succeed, and need and deserve considerable
assistance and encouragement by all, has
hopefully, been the most significant effect of the
Project."

Over the course of the V.I.P. program , 150
students from those eight schools have
participated in the Work Samples evaluation
center, and some receiving centers now require
it as part of their acceptance process.
The V.I.P. program doesn't stop there. It also
has a Community Based Learning component,
which was formed to allow students with
demonstrated career interests to explore and
investigate occupations at community resource
sites. Fifty students have participated in this part
of the project in the three years. Bagley owned
that there had been some problems. The real
philosophy of CBL, he explained, is for a student
to take responsibility for him or herself. Many of
the students had only ever been told what to do,
and they had trouble in assessing their freedom.
Some took advantage of it. That's turning
around now, he said, and in some instances,
there have been outstanding results. The basic
premise, he reminds us, is that every student can
succeed at whatever he/she wants to do.
Some side objectives ot the project have been
a cooperative agreement with the office. of the
Vocational Rehabilitation/Southern Mame to
link eligible students with their services, and the
development of several publications relatin& to
the project and the field of vocational education
for the handicapped.
The publications that have been developed
include:
•Screening Process For Handicapped Students
in Vocational and Secondary Schools
•Guide to Develop an Agreement between
Vocational Rehabilitation, Secondary Education and Vocational Education
•A Set of Records for Students in Vocational
Education
•Community Based Learning for Handicapped
•Community Based Learning Guide
•Parents' Role in Special Education: An InService Training Model
•Agency Resource Guide

T

V.I.P.
means

~

-Diane Salisbury

F
D Vocational Investigation and Placement
is

~

D Very Impressive Programming
for

~

D

Very Important People
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SACOPEE VALLEY HIGH SCHOOL "BUSINESS"
IS SPECIAL STUDENTS
About five years ago, there was quite a
number of students in the Sacopee Valley area
who were without suitable services within the
district area. These kids were EMR or TMR, the
Educable Mentally Retarded and the Trainable
Mentally Retarded, and the only services
available to them were located 50 miles away at
the Waban Compact.
Today there is a marvelous business called
Wedgeworks Potters located at Sacopee Valley
High School and you won't believe what seven
handicapped students can do.
So what happened? School administrators
figured the kids spent 2/5 of their day on the bus,
and more special students were entering the
school district, upping the transportation budget
more. than the services for the kids. The administration began to figure that they could provide the services within the school district for the
money they were spending in transportation and
services. Besides that, they could add a whole
lot more pluses for the kids. The idea began with
two programs. The elementary component was
called half step and the secondary program was
entitled Vocations in Perspective (V.I.P.)
Vocations In Perspective was born, an
innovative program that hoped to provide
special education students with one-half day of
school and one-half day of job training. Long
range goals were designed to provide retarded
youngsters with academic, social and consumer
education and prevocational training. It was
expected that the vocational training wou Id lead
to job placements in the surrounding
community.
But the bad news was that those jobs were just
not available. It was extremely difficult to find
placements for EMR and TMR students with
special problems and handicapping conditions.
Hence, the second innovative step in S.A.D. #55
-a job market for these students within the
school.
The attack was two-pronged. First of all, the
students would work within the school building.
They rotated through simple janitorial duties
such as cleaning windows and sweeping floors.
In return, they earned points for such things
as: on job on time, task completed, tools put
away, cooperative attitude. Those points then
could be used during the last period of the

school day to spend on tasks they wished in the
quiet area of the room. A small library area with
tape decks, books and bean bag chairs provided
recreational opportunities, and those who had
lost points for incomplete school work had a
chance to catch up with some assistance from
their teacher. "Structured flexibility" is what it
was termed, and that part of it worked.
During classroom ti me students work on
math, social studies, language arts and science
skills. A great amount of time is spent on writing
and oral communication skills as well. With the
help of the school nurse and the home
economics instructor, lessons are given on
health and personal care.
The second part is what has turned into
Wedgeworks Potters. And it was borne out of a
secondary lack-an art program within the High
School. The school principal, the "VIP" teacher
and the new art teacher took an innovative
approach to the problem and proposed a clay
workshop where students would acquire a
variety of skills and a marketable product
besides. Secondly, the program gives
participants experience in arts and crafts which
had been missing in their curriculum. Art was
not formerly available to them, and it was felt
that working with clay would be particularly
rewarding for them as it would provide an
opportunity for self expression, while increasing
strength, coordination and attention span.
Valley Wedgeworks, as it was first called,
began in September of 1980 with much hope
and optimism and no funds. Literally, what they
had to begin with was a plastic tablecloth and
200 pounds of clay. Objectives at first were

_.
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Festival and various other
craft shows. They are
available
for
slide
presentations on their work
for parent-teacher groups,
state art and education
organizations and the news
media. When they do
workshops, the teacher presents an overview of
the program and each of the students present a
different part of the pottery process. The slides
are aimed at recording student reactions, joys
and frustrations and products as they explore the
medium of clay. The students have also
recorded their experiences in a diary of
anecdotes as well as insights gained, problems
solved and suggestions shared.
S.A.D. #55 is a rural school district which
encompasses the towns of Baldwin, Cornish,
Hiram, Parsonfield and Porter. The 175 square
miles of the district are located in western Maine
mountains 38 miles from Portland. The
geographic size of the district includes parts of
three counties -Cumberland, Oxford and York.
The total student population is approximately
1,300 students housed in seven elementary
schools (K-7) and Sacopee Valley High School
(Grade 8-12; 530 students).

helping students to learn how to "wedge" (a
potter's term and origin of the name) the clay,
how to make "pinch" and lump pots, how to
build with slabs and coils, the concept of firing
pottery, the ways a kiln works and how to glaze
the pottery. At the same time, there was another
interesting concept of "reverse mainstreaming."
Nationwide there are "Partners Clubs" for the
Special Olympics, an event geared for the
mentally retarded and handicapped students. As
many as two or three regular students team-up
with special students to help them train for the
Special Olympics. Well, the tables turned, and
the Special Olympian students at Sacopee Valley
asked to bring their trainer-friend into the
artroom to tead, him or her the basics of pottery.
This has now expanded into the students leading
workshops, selling their wares and presenting
slide shows on the Wedgeworks Potters.
Fu rt her objectives developed were more
detail about types of clay, local sources,
instructing them on the potter's wheel and
encouraging them to use the techniques learned
for personal and individual expression. One
Special Olympian, Toni Field, has designed the
logo for their business. It is a self-portrait, and
has been used not only as their logo, but also as
a pattern for an extension of their business-silk
screening T-shirts.
These kids do about three or four art shows a
year, at the Maine Mall, the Very Special Arts

-Diane Salisbury

OF WORK AND WORTH-CAREER EDUCATION
FOR EXCEPTIONAL CHILDREN AND YOUTH
1981
By John Kierstead
Research Coordinator, Division of Special Education
Department of Educational and Cultural Services
"Of Work and Worth: Career Education for
Exceptional Children and Youth" by Pamela
Gillett is· an introductory look into career
education and the handicapped. I hesitate to say
career education for the handicapped as the title
implies, since the majority of the book deals

with excellent practices that are good for all
students, whether handicapped or not.
"Of Work and Worth" is divided into twelve
chapters, 3 t~rough 9 specifically addressing
career education for the handicapped with
"hands on" suggestions at the elem~ntary,

....
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Junior High School and Secondary levels
(Vocational, Work/Study, Academic ·a nd Job
Readiness).
The book opens with a chapter entitled "A
Philosophy of Career Education for the Handicapped" which, if it existed, would be a positive
step in itself, but which turns out to be nothing
more than an historical review of the rights
movement which caught up with the handicapped by the 60's and 70's. The author admits
"Though career education did not emerge with
the handicapped in mind, its emphasis on
values, attitudes, perceptions and the satisfaction of productivity and achievement have
special application to this group" (handicapped). The author does not reveal a
philosophy of ·career education for the handicapped, but instead states "what career
education offers the handicapped."
Then why this book? The strength of this book
lies in the author's making people especially
aware that the handicapped may need career
education just a little bit more than the next guy.
In an open competitive employment market,
he/she has a stereotype to overcome and
drawing attention to this fact in any way will
make us all a little more conscious about
changing the situation. In addition, the author
suggests activities for creatively dealing with
career education at all levels (elementary and
secondary) of the student's educational career.
After reading the middle chapters "Of Work and
Worth", one does feel that they can make
changes that will ultimately effect the lives of the
handicapped.
One of the mistakes this author makes is in
trying to define the handicap ed. She uses the
typical "state and federa governmental"
definitions that are hold-overs from the early to
middle 60's period and serve no functional use
when applying them to "performance of skills"
necessary to compete in the world of work. We
all know that not all blind people are excellent
piano players, that potential for excellence has
to be identified and built upon, regardless of the
disabilitf. Cautioning people about the limitations o "Learning Impaired" in designing a
career education program only serves to stifle
the creativity of those designing the program.
Let's not put pseudo-limitations on the handicapped before we even talk about "individual
potential."
The author has done an excellent job of introducing to the reader the "Basic Concepts of
Career Education", including stages of career
development and their relationship to age. The
author cautions that introduction of these stages

for the handicapped may vary with the severity
of the handicapping condition but fails to
associate the stages of career development with,
for instance, the stages of child growth and
development. Instead, the author runs through
the various models of a service delivery system
for special education/career education, i.e.,
regular career education program, support
services for career education, resource program,
special education/career education/regular
education, "teaming", sheltered workshop,
private placement, etc.
The author implies throughout the book that a
separate career education program for the
handicapped should exist. In "The Mainstreamed Career Education Program", she
actually states as much while offering some of
the best suggestions in the book for integrating
the handicapped into career education (the
educational mainstream). Unfortunately, this is
one of the shortest chapters.
The next several chapters discuss career
education in the public schools in great detail.
The objective of career education at the
elementary level is awareness, including job
exploration, role playing, unit teaching,
occupation clustering, job responsibilities within
the classroom, games and field trips, etc. The
same occurs in the Junior High School program,
only now the emphasis shifts from awareness to
career exploration, with excellent suggestions
for activities and classroom structure.
Chapter 7 discusses the vocational work study
program, with an emphasis on career preparation. Excellent detail is paid to the goals of work
study programs and centers, their components,
job selection, and wages. The advantages and
disadvantages of In-School work study are
explored. Job placement, wages, evaluation and
the role of the work/study coordinator are also
examined. This is by far the most comprehensive
chapter in the book, and I'm sure that's only
betause there has been extensive activity at the
secondary level over the years, including
research and demonstration projects.
The closing chapters, "Federal Requirements", "Program Evaluation" and "the
Future of Career Education for Handicapped
Children and Youth" seemed like a last ditch
effort to add those items that somehow were left
out, and it really didn't matter if they were in any
order.
At the end of each chapter are references that
were used to develop the chapters. These may
prove as promising reading as "Of Work and
Worth" by Pamela Gillett.
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CURRICULUM CORNER
By Maine Career Education Association

'The Curriculum Corner' will be a regular feature of the Work/Education Quarterly that will provide
some concrete examples of career education activities. It is hoped that these examples will provide a
better understanding of the "what" and "how" of career ed. Some teachers may want to try out the
activities appropriate to their grade level. Others may find them a source of ideas in developing their
own career education activities. Teachers who are already using career-related material in their
classroom are encouraged to submit favorite examples.
By the way, if the activities featured happen to whet your appetite for career education, there's plenty
more where they came from. Volumes of careered curriculum materials have already been developed
for every grade level that can be used or adapted as desired. Once again, if you want more information,
just contact the MOICC office, Statehouse Station #71, Augusta, Maine 04333, 289-2331.

gain an idea of what the programs are really like.
This could be done in conjunction with
developing interview skills and report writing.

Grades 4 .. 5 .. 9
Have students bring a product to school that is
manufactured locally. Trace the product from
the raw material through the manufacturer or
processor to the retail clerk. Draw a chart (or
have student) on the board to show all the
people who have hand led either the raw
material or the product. Don't forget the
container!
Have the students decide which of these
people are independent, dependent, or
interdependent in relation to the others in the
diagram. Point out that the number of interdependent relationships has increased because
of technology.

Grades 9-12
Develop a community resource bank based
on occupations in your area. Sacopee Valley
High School developed one and arranged all
jobs in their area according to the 15
occupational clusters. Now, whenever a teacher
or student needs the expertise of a worker in a
particular occupation, he/she can go to the
community resource file to locate a person to
whom he can go to gain information.
Teachers or students can develop the file.
What you need to do is develop a resource
form, listing the types of information you need to
know for your file-i.e., products/services
provided, number of employees and principal
job titles for a large firm, anticipated
employment needs, hiring procedures, -and
what types of educational activities in which .the
worker ~ould be willing to participate (field job
shadowing, career research interviews
classroom presentations). Once the form i~
developed, it is up to the class or group of
teachers to develop and implement a plan for
contacting community workers.

from Bread and Butterflies

Grades 7-8-9
Since students at this level are beginning to
make career plans and developing specific high
school courses of study, it is terribly important
that they know all options of training/education
available to them. One step in making them
more aware of their options would be to have
them visit their regional vocational centers
and/or a Vocational Technical Institute (VTI) to
see the programs there and talk with students
currently enrolled in the various programs to
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